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Transitions from education to employment for culturally and
linguistically diverse migrants and refugees in settlement
contexts: what do we know?
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ABSTRACT
Access to and experiences of education among Culturally and
Linguistically Diverse Migrants or Refugees (CALDM/R) is a site of
increased scholarly interest. While research emphasises new
CALDM/Rs’ desire to work and meaningfully contribute to their
new country, many remain under employed even though many
hold multiple tertiary qualifications. This article offers an
interpretive review of literature relating to the higher education
and employment experiences of CALDM/R, so as to contribute to
debates about how universities should facilitate the pathways
from university to employment for these students. From our
reading of the literature, we argue that current policy fails to
address areas of language proficiency, work experience and
recognition of work and study from countries overseas, all of
which contribute to high levels of unemployment. This review
also highlights structural workplace issues of racism,
discrimination and exploitation and discussed the role and
responsibility of universities in contributing to the employment
outcomes for CALDM/R. It concludes that as tertiary education
providers have a commitment to ensuring their graduates are ‘job
ready’, particular attention to the needs of CALDM/R is required.
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Introduction

Education is considered a fundamental aspect of integration for culturally and linguisti-
cally diverse (CALD) people from migrant or refugee backgrounds (henceforth
CALDM/R) in a resettlement country (Ager and Strang 2008), and contributes signifi-
cantly to developing a sense of belonging to that host country (Fozdar and Hartley
2013a; Strang and Ager 2010). Education also significantly affects the key settlement
goal of attaining meaningful employment, albeit less so for prior education, as pre-
arrival qualifications and experience rarely translate into employment opportunities in
resettlement countries (Curry, Smedley, and Lenette 2018; Fozdar and Hartley 2013b;
Hugo 2011). Meaningful employment for CALDM/R can be described as that which is
aligned with the individual’s work skills and training, is appropriately remunerated, and
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also rewarding in that it cultivates the individual’s sense of self and work/life balance
(Codell et al. 2011; O’Donovan and Sheikh 2014). Despite strong consensus that
CALDM/R want to gain employment in settlement countries (Losoncz 2017a), many
are subject to discrimination and remain un- or under-employed (Ager and Strang
2008; Losoncz 2017a; McDonald-Wilmsen et al. 2009; Pittaway, Muli, and Shteir 2009;
Schech 2014).

There has been increased scholarly interest in CALDM/Rs’ access to, and experiences
of, higher education (for example, Baker et al. 2018; Harris, Spark, andWatts 2015; Mestan
and Harvey 2014). This work strongly attests to both the aspirations that migrants and
refugees hold with regard to higher education (Abada and Tenkorang 2009; Gately
2014, 2015; McWilliams and Bonet 2016), and the challenges that students face in this
area – including accessing the necessary information to navigate systems (Bajwa et al.
2017; Gately 2014), language and literacy proficiency (Baker et al. 2018; Perry and Mal-
lozzi 2017), and a sense of being ‘other’ in a system that has yet to fully embrace and
respond to the diversification of the student body (Rowntree, Zufferey, and King 2015).

While this work has explored issues of access and engagement in higher education, very
little previous research has considered what happens when CALDM/R finish their studies
in higher education and seek employment, although there is a rich body of work that has
examined employability and graduate outcomes in the context of equity and educational
disadvantage (for example, Merrill et al. 2019; Pitman et al. 2019). To date, however, little
research focuses exclusively on pathways between higher education and employment for
CALDM/R students. In this paper, we provide an interpretive review of existing research
concerning CALDM/Rs’ experiences of employment and education, so as to argue for a
research agenda that makes explicit the kinds of pathways needed to support this group
of students to gain meaningful employment related to the discipline of their tertiary edu-
cation studies.

Australia’s migration programme and access to education: the policy
context

With nearly a third of the Australian population born overseas, it is perhaps unsurprising
to note that Australia has a relatively large migration programme (per capita), which con-
tributes to its substantial annual population growth (1.6% in 2017), compared with other
western countries (ABS 2018). In 2017–2018, Australia’s (permanent) migration pro-
gramme accepted 162,417 people under the skilled, family, special eligibility and child
streams (Department of Home Affairs 2018) (referred to here as ‘migrants’), with an
additional 16,250 places offered to people through its 2017–2018 humanitarian scheme1

(Refugee Council of Australia (RCOA) 2018a) (referred to here as ‘refugees’). The compo-
sition of new permanent migrants has shifted significantly over the last decade, with nearly
the vast majority of new permanent migrants arriving from India and China in 2017, com-
pared with the dominance of migrants arriving from the UK in 2007 (Doherty and
Evershed 2018). It is significant that none of the top 10 countries of origin for permanent
migrants to Australia are ‘refugee producing’ countries (World Vision 2018).

As part of its commitment to the 1951 Refugee Convention, Australia has accepted over
870,000 refugees post World War II. Australia has the third largest programme in the
world for resettling refugees after the United States and Canada (UNHCR 2017a).
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However, it is important to note that the number of refugees accepted under Australia’s
humanitarian stream represents less than 10% of the total number of migrants accepted
into the country (Parliament of Australia 2016). Australia’s humanitarian programme is
comprised of two components based on where an individuals’ application for status res-
olution is processed. Specifically, ‘refugees’ are people who have been processed by the
UNHCR and offered permanent protection visas and residency in Australia via the
offshore programme. In contrast, ‘asylum seekers’ are people who apply for refugee
status on arrival in Australia, and current policy dictates that they will only ever be
offered temporary protection if they are found to be refugees.

This distinction is significant considering the stark difference in the rights afforded
migrants, refugees and asylum seekers, with asylum seekers offered limited supports
and rights, particularly with regard to educational entitlements, as well as welfare and
financial support (for further discussion of the hostile environment for people seeking
asylum in Australia see Hirsch and Maylea 2016; White 2017). Schooling is available to
young people on most migrant, refugee or asylum seeker visas, but affordable access to
tertiary education is not granted to asylum seekers, with the temporary nature of their
visa meaning that they are classified as international students, and are therefore ineligible
for government-subsidised university places. The imposition of full-fees means that higher
education is unaffordable; this financial hurdle was further complicated by punitive federal
government policy changes in early 2018, which saw welfare payments cut if asylum
seekers engaged in full-time study (see Hartley et al. 2018; RCOA 2018b). In contrast, refu-
gees on permanent protection visas, as well as permanent migrants, are entitled to subsi-
dised tertiary education under several policies and programmes in Australia. While for
brevity in this paper we use the term CALD M/R, we make specific reference to asylum
seekers where appropriate.

A contextual overview for this study: current issues for CALD migrants and
refugees transitioning out from higher education

There is a growing body of work that has examined the transitions that CALDM/R make
into, through and out of settlement systems such as education and employment (for
example, Baker and Irwin 2019; Beadle 2014; de Heer et al. 2016; McWilliams and
Bonet 2016). This literature largely speaks to non-linearity in these transitions, largely
resulting from linguistic and cultural difference, the impact of forced migration, and unfa-
miliarity with systems in their new contexts. As Baker and Irwin write,

When complexity is added into the mix – in the form of cultural and linguistic diversity; inex-
perience with systems, practices, conventions; family and financial responsibilities; legitimate
competing demands on a student’s resources – we can see how easily the illusion of linear
transitions falls away (2019, 15).

In addition, transition processes and procedures may not meet the needs of CALDM/R
students (de Heer et al. 2016), or students may be specifically excluded from transitioning
from one institution to another – as in the case of asylum seekers and most higher edu-
cation contexts.

However, despite the increased focus on transitions into education and employment,
little is known about transitions from education and into employment. Our imperative
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to increase understandings of what is known about CALDM/Rs’ transitions out of tertiary
studies developed from discussions between members of the Australian Refugee Education
Special Interest Group2 – specifically a workshop that Sally and Clemmie hosted in South
Australia, Australia. This workshop aimed to explore current issues for CALDM/R con-
cerning transitioning from higher education into employment, and canvas ideas for
‘best practice’ in supporting students into employment. The discussion from this work-
shop is summarised here.

A key issue highlighted through the workshop related to the dominant ‘employability’
agenda in higher education. Participants felt that given the increasing role taken by uni-
versities in making students ‘job ready’, ensuring this group of students were similarly ‘job
ready’ falls within the remit of the university. This could include targeted equity pro-
grammes, career advice, and the development of discipline specific practices in applying
for work (e.g. developing networks through work-integrated learning). Participants
noted that programmes to develop these practices should be built into the curriculum
such that they attract course credit and are run during standard teaching times. Similarly,
workshop participants agreed that university support for transitioning to employment
needs a whole-of-institution approach and should be operationally funded. Participants
also agreed that tracking graduate outcomes for all students, including CALDM/R, is chal-
lenging but critical for policy development. Finally, participants discussed how language
can act as a significant barrier to gaining access to employment opportunities, both in
terms of racialised prejudice (including implicit bias), and structural constraints (such
as language proficiency requirements for registration for professions such as nursing or
teaching), and therefore recommended particular support in this area.

It became apparent as a result of this workshop that an important contribution to
practice in the area of transitioning to education for CALDM/R would be a compre-
hensive review of the extant literature. Therefore, this paper provides an interpretive
review of the scholarly and grey literature, examining how bringing together literature
from the fields of CALDM/R employment and CALDM/R education can foster more
developed understandings of the challenges and opportunity structures that exist,
and to inform future research and advocacy with tertiary educational institutions to
deliver better supports to facilitate post-education transitions into the labour market
or into further study.

Methodology

An interpretive review of CALD migrants and refugees’ experience of education
and employment

Our intention in this article is to bring several fields of inquiry into dialogue, thus helping
to scope what we know and what we need to know in order to better support CALDM/R
students into education and out into meaningful employment. To this end, we have under-
taken an interpretive review involving qualitative synthesis of selected literature which best
addresses questions of transition, higher education, and employment. Unlike systematic
reviews which are less suited to multidisciplinary research bodies (Jesson, Matheson,
and Lacey 2011), this approach does not seek to quantify the available literature or evalu-
ate the evidence base. Instead, the review is constructed as a creative inquiry (Montouri
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2005): a dialogue with our colleagues in the fields of forced migration and displacement
studies, education, demography, policy, and settlement. Consequently, the epistemological
orientation of this article aligns closely with the interpretivist paradigm, rather than the
more positivist leanings of a systematic review (Suri and Clarke 2009). Moreover, it is
deliberately selective rather than exhaustive; as Montouri reminds us, the review ‘is a
map of the terrain, not the terrain itself’ (2005, 376).

The literature included in this review has been sampled from a database that includes
over 350 individual annotations of refugee-related research literature (curated by Baker
20193). Papers included in this database have been identified on the basis of their focus
on CALDM/R populations within a broad range of fields through a broad range of existing
databases. In order to identify pertinent literature within this database, we set our search
parameters to include articles and reports with the following words in the title or
keywords:

. cultural* linguist* divers*

. refugee*

. migrant*

. *employ*

. education*

This search yielded 163 articles and reports from the academic and grey literature that
speaks from three fields of inquiry: 38 items on employment, 44 items on migration/
settlement and 81 items on higher education. Of these, 110 related to the Australian
context, and form the basis of this review. Not all of these are included in the current
article, since our goal is to provide a qualitative overview of salient points in the literature
rather than to exhaustively collate previous findings.

Our aim in establishing a dialogue between the fields of literature included in this paper
was to develop a research agenda to identify what support is needed for students who are
‘transitioning out’ of their studies and into meaningful employment. In order to clearly
identify the gaps located within and between the fields of employment and education of
CALDM/R, we asked these questions of the selected literature:

1) What do we know about CALD migrants and refugees’ employment patterns in
Australia?

2) What do we know about CALD migrants and refugees’ transitions out of higher edu-
cation/ transitions into employment?

3) What do we know about CALD migrants and refugees’ access to and participation in
tertiary education in Australia?

We undertook this review collectively, with Sally and Megan involved in the initial
readings and annotations of the literature, and Clemmie involved in the coordination
and cross-reading of the selected key texts. This approach constitutes a collective and itera-
tive dialogue with the selected literature, and resonates with Andrews’ (2005) advice that,
regardless of the approach taken, literature reviews should be undertaken by more than
one person so as to strengthen the authors’ interpretations and enhance the trustworthi-
ness of the findings.
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Findings

What do we know about access to and participation in tertiary education in
Australia for CALD migrants and refugees?

Access to education is a pressing issue in migration settings, particularly in forced
migration contexts. For example, the United Nations High Commissioner for Refugees
(UNHCR) report that the number of refugee children who are not accessing primary
school education has reached four million children, and less than a quarter of the
world’s refugee children are in secondary education (UNHCR 2017b). Moreover, only
one percent of refugees have access to higher education (UNHCR 2017b). However,
access to education generally improves upon resettlement, with countries such as Australia
offering free public education to refugee and migrant children, and, as mentioned pre-
viously, frequently providing access to English language education for those over second-
ary school age (Australian Council of TESOL Associations 2018; Walker et al. 2005;
Watkins, Lean, and Noble 2016). In addition to these initial forms of education, some
CALDM/R – depending upon visa status – are eligible to access loan packages for tertiary
education if they aspire for further education (and the literature clearly attests to this
aspiration; for example Abada and Tenkorang 2009; Gately 2014; McWilliams and
Bonet 2016; Nunn et al. 2017).

Once CALDM/R have accessed higher education, barriers exist with regard to engaging
in and completing their studies, many of which are created by the structures and priorities
of universities. For example, universities have been critiqued for their approaches to sup-
porting refugees, particularly with regard to marketing that promotes the narrative of the
‘hero’ refugee – often using language relating to individual resilience and trial over adver-
sity (Stevenson and Baker 2018) – in promotional material to champion the institution’s
diversity and equity credentials. While it is certainly true that many CALDM/R are resi-
lient, such discourses function to conceal the many challenges they face in their tertiary
studies, and for which they are often unsupported by higher education institutions
(Baker et al. 2018). Indeed, the literature offers clear consensus that participating in
higher education is often challenging for CALDM/R for a range of reasons, including
lack of navigational knowledge of the education system (Bajwa et al. 2017; Fozdar and
Hartley 2013b) and an absence of responsive supports (Baker et al. 2018; Gately 2014,
2015). Arguably, then students who do succeed in their tertiary education do so in spite
of, rather than because of, institutional responses to cultural and linguistic diversity.

What do we know about CALD migrants and refugees’ transitions out of higher
education/ transitions into employment?

Although there is increased scholarly interest in access to and participation in tertiary edu-
cation for CALDM/R in settlement contexts, there is a silence in the literature with regards
to students’ transitions out of education and into professional employment. However, a
series of recent Australian studies suggest that the patterns of under- or unemployment,
based on analysis of graduate destinations survey data, are higher than average for
CALDM/R (Hugo 2011; Li et al. 2016; Mestan and Harvey 2014; Richardson, Bennett,
and Roberts 2016). Hugo (2011) reported that refugees who attained university degrees
were 12% less likely to be employed in professional roles (see also Correa-Velez, Spaaij,
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and Upham 2012), while Mestan and Harvey’s (2014) findings report that CALDM/R
graduates were 67% more likely to be seeking full-time employment post-graduation.
Some research also suggests that CALDM/R graduates are more likely to be receiving
lower salaries than their English-speaking peers (Li et al. 2016; Mestan and Harvey
2014). Research suggests that these disparities may be the result of discrimination and
‘hidden racism’ Losoncz (2017a). However, given the dearth of empirical research on stu-
dents’ transitions out of higher education and into professional education, it is difficult to
respond beyond conjecture. There is clearly a gap in knowledge about how CALDM/R
make their transitions into the workplace following tertiary education, and what respon-
sibility educational institutions should take with regard to facilitating better graduate and
employment outcomes for these students.

What do we know about CALD migrants and refugees’ transitions into
employment in Australia?

There is strong consensus in the scholarly and grey literature that employment is priori-
tised by CALDM/R upon arrival in a resettlement country, and is considered critical to
integration (Abdelkerim and Grace 2012; Ager and Strang 2008; Beadle 2014; Curry,
Smedley, and Lenette 2018; Gately 2014) providing income, social status, independence
and recognition (Fozdar and Hartley 2013a; Gately 2014; Losoncz 2017a), as well as a
being used as a marker of self-sufficiency (Curry, Smedley, and Lenette 2018). Employ-
ment allows CALDM/R to provide for their families, facilitates social connections, and
improves health and wellbeing (Fozdar and Hartley 2013b). A lack of engagement in
employment or other meaningful occupation has been linked to social isolation and
poor health among refugees (Crawford et al. 2016).

However, while finding meaningful work is known to be a fundamental component of
‘successful’ resettlement, it is widely known that CALDM/R often struggle to find employ-
ment in settlement countries (Crawford et al. 2016; Fozdar and Hartley 2013a, 2013b;
Hugo 2011) – often despite greater proportions of higher education qualifications
(although these may not be recognised; Colic-Peisker and Tilbury 2006). For example,
the Building a New Life in Australia (BNLA) survey (a longitudinal Australian survey
of over 2000 people on humanitarian visas) reported that in 2015, only 7% of participants
had been employed in the previous seven days (Smart et al. 2017). Similarly, Losoncz
(2017a) – also drawing upon BNLA data – found that South Sudanese refugees specifically
were at least six times more likely to be unemployed than other Australians in research
conducted in 2011. Further analysis of the BNLA has suggested unemployment rates drop-
ping from 94% inWave 1 (the early months of arrival in Australia) to 77% byWave 3 (two
years after arriving) among refugees; moreover, those who were employed were mostly
working in unskilled occupations, such as labouring or trades (Smart et al. 2017). This
suggests that the issue of ‘underemployment’, as identified in previous research (Fozdar
and Hartley 2013b; McDonald-Wilmsen et al. 2009; Schech 2014), remains a persistent
issue.

Despite the importance of employment, qualitative research has identified systemic
challenges that CALDM/R face with regard to securing ongoing and meaningful work.
Identified barriers in the literature include limited English language proficiency, a lack
of Australian (or host country) employment experience and references, lack of
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qualifications and/or difficulties with recognition of qualifications, skills and experience, as
well as the impact of trauma and torture (Fozdar and Hartley 2013b; Humpage and
Marston 2005; Pittaway, Muli, and Shteir 2009).

The importance of different forms of capital is a persistent theme in the employment
literature. The literature invariably points to the richness of human (linguistic proficiency,
qualifications, employment histories) and social (networks, bonds, familiarity) capital that
many CALDM/R bring with them, and accrue over time after arrival. However, another
common theme in the literature is how these forms of capital are poorly recognised or
ignored by potential employers. For example, in their qualitative study with migrants
from the Horn of Africa, Pittaway, Muli, and Shteir (2009, 138) reported that many par-
ticipants found that the skills and experience they brought with them to Australia were not
recognised or ‘easily transferable to a modern, developed work environment such as Aus-
tralia’s which is vastly different to where they have come from’, and many faced discrimi-
nation. In their UK study, Cheung and Phillimore (2013) surmise that the length of
residency and associated development of language proficiency play key roles in extending
the social networks of new refugees. Yet, the passing of time alone cannot help CALDM/R
to develop and demonstrate the forms of capital that are appealing to employers; as Colic-
Peisker and Tilbury (2006) note, in segmented labour markets, racially and culturally
visible migrants are allocated less skilled tasks regardless of their ‘human capital’.

Arguably, the form of human capital that ‘counts’ most is proficiency in the host
language (Fozdar and Hartley 2013b; Hugo 2011; Losoncz 2017a, 2017b). For example,
Hebbani and Preece’s (2015) study of Sudanese refugees in Australia found that speaking
English (as opposed to reading, writing and numeracy) was a statistically significant pre-
dictor of likelihood to be employed, suggesting that developing spoken proficiency can
make a difference to employment prospects. This trend is reflected in studies of broader
samples of the CALDM/R population, such as Colic-Peisker’s (2011) comparative study
of migrants from Sri Lanka, Singapore, South Korea, Indonesia, Philippines, Malaysia,
South Africa, China, India and the UK, which found that migrants from non-English
speaking backgrounds overall face worse employment outcomes compared to those
from their English-speaking countries. Likewise, Hugo (2011) found that those in Austra-
lia who self-identified as speaking English either ‘not at all’ or ‘not well’ were significantly
more likely to be unemployed. As such, English proficiency plays a crucial role in
CALDM/Rs’ capacity to find employment in Australia, not least because low levels of
English proficiency do not help learners to meet the language requirements needed for
many further study options (Hugo 2011).

However, despite widespread recognition of the fundamental importance of learning
and developing language (and literacy) proficiency, ‘the current provision and support
for migrants to learn the language of their new country do not reflect this importance’
(Losoncz 2017a, 59). CALDM/R are rarely given sufficient time or space to fully
develop their language and literacy proficiency before needing to seek employment, or
being required to do so in order to obtain welfare benefits (Baker and Irwin 2019;
Losoncz 2017a, 2017b). Furthermore, linguistic disadvantage in gaining employment is
not necessarily restricted to demonstrating proficiency (for example, via recognised qua-
lifications), but also plays out in terms of ‘acceptable’ ethno-linguistic markers to an
Anglo-dominant job market, such as accent and even name. As Hebbani and Colic-
Peisker (2012) powerfully note, in primarily monolingual countries like Australia, being
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visibly different and/or having an accent can create uncertainty, even when a candidate
can demonstrate English proficiency. These authors conclude that racialised prejudice is
‘deeply embedded in power relations based in the Australian hierarchy of ethno-classes’
(p. 544), suggesting that groups who are markedly ‘different’ from ‘normative’ white Aus-
tralian expectations are especially vulnerable to discrimination.

Another key issue is the location of settlement, which also significantly impacts on the
employment of CALDM/R. Qualitative studies have pointed to how CALDM/R groupings
who settle in regional locations experience barriers which are specific to their locale
(Curry, Smedley, and Lenette 2018; McDonald-Wilmsen et al. 2009; Schech 2014). In par-
ticular, there is consensus that a lack of employment opportunities pushes CALDM/R into
‘accepting exploitative and insecure employment in horticulture and food- and meat-pro-
cessing industries’ (Schech 2014, 613). Some resettled individuals did, however describe
this as a ‘trade off’ for a quiet life and affordable housing (Hugo 2011). CALDM/R also
reported underemployment or difficulties in obtaining ongoing employment due to the
seasonal nature of regional work, and that sections of the community were moving to
metro regions to seek employment (Curry, Smedley, and Lenette 2018; McDonald-
Wilmsen et al. 2009). Furthermore, employment services in regional areas were reported
to lack an understanding of the specific needs of these communities (Curry, Smedley, and
Lenette 2018; McDonald-Wilmsen et al. 2009; Schech 2014).

The literature also points to a significant gender gap. Hugo (2011) reports that in
general, refugees are the group most likely to be unemployed and also are most likely
to earn the least, and that first generation CALDM/R women are most likely to experience
challenges with entering the labour market. Khawaja and Hebbani (2018) echo this
finding, reporting that women in their study were less likely to be actively seeking work
compared with their male counterparts. Similar issues play out with access to higher edu-
cation (for example, Harris, Spark, andWatts 2015). The reasons for these gendered differ-
ences are largely related to cultural norms regarding family roles, a lack of affordable
childcare, and lower levels of language proficiency (Abdelkerim and Grace 2012; Gaillard
and Hughes 2014).

Critiques of the employment patterns within resettlement countries for CALDM/R
have pointed to how neoliberal logics, ‘institutional ignorance’ and under-resourcing of
services have contributed to ongoing issues of un/underemployment amongst CALDM/
R. In Australia, successive governments have engaged in efficiency-driven practices,
such as a commitment to outsourcing public services through frequent competitive ten-
dering processes – including the Adult Migrant English Program (AMEP), case manage-
ment services and employment agencies – since 2000, which has ‘threaten[ed] the security
and identity’ of the settlement sector (Sampson 2015, 103). The quick turnover of oper-
ations between tendering companies has consequently had a significant impact on the
expertise, local knowledge and community connections and trust that service providers
can draw on to provide meaningful advice and guidance (Curry, Smedley, and Lenette
2018; Losoncz 2017a, 2017b). Furthermore, the tendering process has destablised ‘pre-
viously cooperative relationships between similar services…while the mandate for for-
malised partnerships has required new allegiances’ (Sampson 2015, 103).

In Australia, these neoliberal practices are accompanied by a woeful absence of respon-
sive policy attention to addressing the issues that are widely known to contribute to high
levels of unemployment (language proficiency, lack of Australian work experience, lack of
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recognition of prior learning or work). For example, while CALDM/R can access 510 h of
free English tuition in the AMEP, this is considered to be ‘grossly inadequate’ for many
new arrivals, particularly those with developing literacy in their dominant language
(Losoncz 2017a).4 Moreover, ‘merit-based’ systems of employment within employment
agencies fail to recognise and redress the critical and multiple disadvantages that
CALDM/R face, with limited oversight provided to help counter systemic discrimination
(Losoncz 2017a). This is exacerbated by the competitive logics of service contracts, which
‘“reward” agencies for consulting with job seekers and not on the number of successful
employment outcomes’ (Curry, Smedley, and Lenette 2018, 442). These efficiency-
driven logics thus deny the kinds of long-term, sustainable and relationship-rich services
that are sorely needed to support newly/recently arrived CALDM/R into meaningful
employment.

Discussion

In sum, our review reiterates the lack of both academic research and broader evidence con-
cerning pathways to employment from higher education for CALDM/R. The existing
qualitative, quantitative and mixed methods literature highlights two key barriers: struc-
tural issues within the employment sector, and a lack of support within the university
sector.

The literature strongly confirms that CALDM/R prioritise employment in terms
of resettlement, but often end up in either un- or underemployment; this is particularly
problematic when we consider how important gaining meaningful work is in relation to
integration into the local community. Those with lower educational qualifications of
language skills find it difficult to find work at all, while those with higher education qua-
lifications find it difficult to find a position that utilises their skills due to limited English
language proficiencies, and lack of recognised employment experience. In addition, highly
qualified CALDM/R struggle to have their qualifications recognised by Australian employ-
ers or within accrediting bodies. It has been repeatedly highlighted in the literature that
while English proficiency is essential to finding employment, current provisions in
place to support the language development of CALDM/R are insufficient. In essence,
the intersections of employer recruitment patterns and the outsourcing and under-
resourcing of government services compound the experiences of un-/underemployment
for CALDM/R.

Education is also highly desirable in CALDM/R communities. However, CALDM/R
students who access Australian higher education face additional structural barriers. In par-
ticular, English language proficiency affects this grouping as well, with government-
funded language tuition (via the AMEP) providing only ‘functional’ English skills,
rather than developing the language proficiency and academic practices required for
further study. Once enrolled, Australian universities provide limited support to their
CALDM/R students in terms of language, navigational, administrative and pastoral sup-
ports, which are essential for ensuring students’ preparedness for their studies and the
workforce. In addition to this, graduate destination surveys have found that unemploy-
ment is higher than average for CALDM/R students, which implies that these qualifica-
tions are not assisting in resolving the structural issues in the employment sector
discussed above.
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While the barriers facing CALDM/R have been well documented in the literature thus
far, only a small amount of scholarly attention has been paid to the support provided by
the university sector and the pathways between higher education and employment. Both
of these issues require system-level change in order to ensure that these students do not
face inequalities in finding employment following their studies. As such, both of these
issues necessitate further research to develop robust bodies of evidence in order to
effect broad policy change to support CALDM/R through higher education and into
meaningful employment in their countries of resettlement.

Conclusion

While a commendable effort has been made to capture CALDM/Rs’ experiences of employ-
ment, further research is still required. Overall, there are only a few studies that study a
broad spectrum of cultural backgrounds, making it difficult to draw conclusions as to the
role that culture, ethnicity, skin colour, religion or language may play on experiences of edu-
cation and employment. Furthermore, studies tend to highlight the exclusion felt by
CALDM/R without accounting for why this exclusion occurs, nor the potential for multiple,
intersecting forms of exclusion. While studies of particular gender groups of CALDM/R are
present in the field, further intersectional exploration is needed into how cultural norms of
home countries inform gendered performances in these groupings as well as the role that
gender may plan on accessing education and transitions to employment in resettlement
countries. Overall, there is also a heavy focus on the experiences of CALDM/R with
regards to their perceptions of the social relations unfolding between them, employers, edu-
cators and communities. Capturing the perceptions of the ‘other side’ of these experiences
would allow us to triangulate and understand in greater depth the validity of these experi-
ences and how and why they occur. Finally, these studies tends to focus on broader struc-
tural categories (e.g. degree of unemployment, length of unemployment, language ability,
class) rather than unpack in detail the life experiences that underpin CALDM/Rs’ satisfac-
tion or lack of satisfaction with their employment, or support needs when transitioning into
employment in the first place. Taken together, if are to promote positive integration and
settlement outcomes, we need greater and more nuanced understandings of intersecting
nature of identities in spaces of education and employment.

Notes

1. This number has been increased to 18,750 from 2018 to 2019 (RCOA 2018a).
2. The Refugee Education Special Interest Group is an Australian-wide collective of students,

educators and advocates who are interested in working for better educational opportunities
and outcomes for students from refugee and asylum seeking backgrounds (https://www.
refugeecouncil.org.au/educationsig/).

3. The People from Refugee and Asylum Seeking Backgrounds: An Open Access Annotated Bib-
liography can be found here https://apo.org.au/node/251191.

4. For an overview of the AMEP, see Department of Education (n.d): https://www.education.
gov.au/adult-migrant-english-program-0.

Disclosure statement

No potential conflict of interest was reported by the authors.

STUDIES IN CONTINUING EDUCATION 11

https://www.refugeecouncil.org.au/educationsig/
https://www.refugeecouncil.org.au/educationsig/
https://apo.org.au/node/251191
https://www.education.gov.au/adult-migrant-english-program-0
https://www.education.gov.au/adult-migrant-english-program-0


ORCID

Sally Baker http://orcid.org/0000-0001-9143-5816
Clemence Due http://orcid.org/0000-0001-6485-6076

References

Abada, T., and E. Tenkorang. 2009. “Pursuit of University Education Among the Children of
Immigrants in Canada: The Roles of Parental Human Capital and Social Capital.” Journal of
Youth Studies 12 (2): 185–207.

Abdelkerim, A., and M. Grace. 2012. “Challenges to Employment in Newly Emerging African
Communities in Australia: A Review of the Literature.” Australian Social Work 65 (1): 104–119.

ABS (Australian Bureau of Statistics). 2018. “Australian Demographic Statistics, Dec 2017.”
Accessed April 2, 2019. https://www.abs.gov.au/ausstats/abs@.nsf/Lookup/3101.0main
+features1Dec+2017.

ACTA (Australian Council of TESOL Associations). 2018. ACTA Background Paper: Problems in
the Adult Migrant English and SEE Programs. Queensland: ACTA.

Ager, A., and A. Strang. 2008. “Understanding Integration: A Conceptual Framework.” Journal of
Refugee Studies 21 (2): 166–191.

Andrews, R. 2005. “The Place of Systematic Reviews in Education Research.” British Journal of
Educational Studies 53 (4): 399–416.

APH (Parliament of Australia). 2016. “Refugee Resettlement to Australia: What are the Facts?”
Accessed March 15, 2019. https://www.aph.gov.au/About_Parliament/Parliamentary_
Departments/Parliamentary_Library/pubs/rp/rp1617/RefugeeResettlement.

Bajwa, J., S. Couto, S. Kidd, R. Markoulakis, M. Abai, and K. McKenzie. 2017. “Refugees, Higher
Education, and Informational Barriers.” Refuge: Canada’s Journal on Refugees 33 (2): 56–65.

Baker, S. 2019. People from refugee and asylum seeking backgrounds: an open access annotated
bibliography. Retrieved from: https://apo.org.au/node/251191.

Baker, S., and E. Irwin. 2019. “Disrupting the Dominance of ‘Linear Pathways’: How Academic
Language and Navigational Confusion Create ‘Stuck Places’ for Refugee Students’ Transitions
Into Higher Education.” Research Papers in Education Online first. doi:10.1080/02671522.
2019.1633561.

Baker, S., G. Ramsay, E. Irwin, and L. Miles. 2018. “‘Hot’, ‘Cold’ and ‘Warm’ Supports: Towards
Theorising Where Refugee Students Go for Assistance at University.” Teaching in Higher
Education 23 (1): 1–16.

Beadle, S. 2014. Facilitating the Transition to Employment for Refugee Young People. Melbourne:
The Centre for Multicultural Youth.

Cheung, S. Y., and J. Phillimore. 2013. “Refugees, Social Capital, and Labour Market Integration in
the UK.” Sociology 48 (3): 518–536.

Codell, J. D., R. D. Hill, D. J. Woltz, and P. A. Gore. 2011. “Predicting Meaningful Employment for
Refugees: The Influence of Personal Characteristics and Developmental Factors on Employment
Status and Hourly Wages.” International Journal for the Advancement of Counselling 33 (216).
doi:10.1007/s10447-011-9125-5.

Colic-Peisker, V. 2011. “‘Ethnics’ and ‘Anglos’ in the Labour Force: Advancing Australia Fair?”
Journal of Intercultural Studies 32 (6): 637–654.

Colic-Peisker, V., and F. Tilbury. 2006. “Employment Niches for Recent Refugees: Segmented
Labour Market in Twenty–First Century Australia.” Journal of Refugee Studies 19 (2): 203–229.

Correa-Velez, I., R. Spaaij, and S. Upham. 2012. “‘We Are Not Here To Claim Better Services Than
Any Other’: Social Exclusion Among Men from Refugee Backgrounds in Urban and Regional
Australia.” Journal of Refugee Studies 26 (2): 163–186.

Crawford, E., M. Turpin, S. Nayar, E. Steel, and J. L. Durand. 2016. “The Structural-Personal
Interaction: Occupational Deprivation and Asylum-Seekers in Australia.” Journal of
Occupational Science 23 (3): 321–338.

12 S. BAKER ET AL.

http://orcid.org/0000-0001-9143-5816
http://orcid.org/0000-0001-6485-6076
https://www.abs.gov.au/ausstats/abs@.nsf/Lookup/3101.0main+features1Dec+2017
https://www.abs.gov.au/ausstats/abs@.nsf/Lookup/3101.0main+features1Dec+2017
https://www.aph.gov.au/About_Parliament/Parliamentary_Departments/Parliamentary_Library/pubs/rp/rp1617/RefugeeResettlement
https://www.aph.gov.au/About_Parliament/Parliamentary_Departments/Parliamentary_Library/pubs/rp/rp1617/RefugeeResettlement
https://apo.org.au/node/251191
https://doi.org/10.1080/02671522.2019.1633561
https://doi.org/10.1080/02671522.2019.1633561
https://doi.org/10.1007/s10447-011-9125-5


Curry, O., C. Smedley, and C. Lenette. 2018. “What Is “Successful” Resettlement? Refugee
Narratives From Regional New South Wales in Australia.” Journal of Immigrant and Refugee
Studies 16 (4): 430–448.

de Heer, N., C. Due, D. Riggs, and M. Augoustinos. 2016. ““It Will Be Hard Because I Will Have to
Learn Lots of English”: Experiences of Education for Children Newly Arrived in Australia.”
International Journal of Qualitative Studies in Education 29 (3): 297–319.

Department of Home Affairs. 2018. “2017–18 Migration Program Report: Program year to 30 June
2018.” Accessed October 29, 2018. https://www.homeaffairs.gov.au/ReportsandPublications/
Documents/statistics/report-migration-programme-2017-18.pdf.

Doherty, B., and N. Evershed. 2018. “The Changing Shape of Australia’s Immigration Policy.” The
Guardian, March 24. https://www.theguardian.com/australia-news/2018/mar/24/australias-
fierce-immigration-debate-is-about-to-get-louder.

Fozdar, F., and L. Hartley. 2013a. “Civic and Ethno Belonging among Recent Refugees to Australia.”
Journal of Refugee Studies 27 (1): 126–144.

Fozdar, F., and L. Hartley. 2013b. “Refugee Resettlement in Australia: What We Know and Need to
Know.” Refugee Survey Quarterly 32 (3): 23–51.

Gaillard, D., and K. Hughes. 2014. “Key Considerations for Facilitating Employment of Female
Sudanese Refugees in Australia.” Journal of Management & Organization 20 (5): 671–690.

Gately, D. E. 2014. “Becoming Actors of Their Lives: A Relational Autonomy Approach to
Employment and Education Choices of Refugee Young People in London, UK.” Social Work
and Society 12 (2): 1–14.

Gately, D. E. 2015. “A Policy of Vulnerability or Agency? Refugee Young People’s Opportunities in
Accessing Further and Higher Education in the UK.” Compare: A Journal of Comparative and
International Education 45 (1): 26–46.

Harris, A., C. Spark, and M. Watts. 2015. “Gains and Losses: African Australian Women and
Higher Education.” Journal of Sociology 51 (2): 370–384.

Hartley, L., C. Fleay, S. Baker, R. Burke, and R. Gorjy. 2018. People Seeking Asylum in Australia:
Access and Support in Higher Education. Perth, WA: National Centre for Student Equity in
Higher Education.

Hebbani, A., and V. Colic-Peisker. 2012. “Communicating One’s Way to Employment: A Case
Study of African Settlers in Brisbane, Australia.” Journal of Intercultural Studies 33 (5): 529–547.

Hebbani, A., and M. Preece. 2015. “Spoken English Does Matter: Findings From an Exploratory
Study to Identify Predictors of Employment Among African Refugees in Brisbane.” The
Australasian Review of African Studies 36 (2): 110–129.

Hirsch, A., and C. Maylea. 2016. “Education Denied: People Seeking Asylum and Refugees Trapped
in Limbo.” New Community 3 (55): 19–24.

Hugo, G. 2011. A Significant Contribution: The Economic, Social and Civic Contributions of First
and Second Generation Humanitarian Entrants: Summary of Findings. Canberra: Department
of Immigration and Citizenship.

Humpage, L., and G. Marston. 2005. “Culture Justice, Community Development and Onshore
Refugees in Australia.” Community Development Journal 40 (2): 137–146.

Jesson, J., K. Matheson, and F. Lacey. 2011. Doing Your Literature Review: Traditional and
Systematic Techniques. London: Sage.

Khawaja, N., and A. Hebbani. 2018. “Does Employment Status Vary by Demographics? An
Exploratory Study of Former Refugees Resettled in Australia.” Australian Social Work 71 (1):
71–85.

Li, I. W., S. Mahuteau, A. M. Dockery, P. N. Junankar, and K. Mavromaras. 2016. Labour Market
Outcomes of Australian University Graduates from Equity Groups. Perth, WA: National Centre
for Student Equity in Higher Education (NCSEHE).

Losoncz, I. 2017a. “Goals Without Means: A Mertonian Critique of Australia’s Resettlement Policy
for South Sudanese Refugees.” Journal of Refugee Studies 30 (1): 47–70.

Losoncz, I. 2017b. “The Connection Between Racist Discourse, Resettlement Policy and Outcomes
in Australia.” Social Alternatives 36 (1): 37–42.

STUDIES IN CONTINUING EDUCATION 13

https://www.homeaffairs.gov.au/ReportsandPublications/Documents/statistics/report-migration-programme-2017-18.pdf
https://www.homeaffairs.gov.au/ReportsandPublications/Documents/statistics/report-migration-programme-2017-18.pdf
https://www.theguardian.com/australia-news/2018/mar/24/australias-fierce-immigration-debate-is-about-to-get-louder
https://www.theguardian.com/australia-news/2018/mar/24/australias-fierce-immigration-debate-is-about-to-get-louder


McDonald-Wilmsen, B., S. Gifford, K. Webster, J. Wiseman, and S. Casey. 2009. “Resettling
Refugees in Rural and Regional Australia: Learning from Recent Policy and Program
Initiatives.” Australian Journal of Public Administration 68 (1): 97–111.

McWilliams, J., and S. Bonet. 2016. “Continuums of Precarity: Refugee Youth Transitions in
American High Schools.” International Journal of Lifelong Education 35 (2): 153–170.

Merrill, B., F. Finnegan, J. O’Neill, and S. Revers. 2019. “‘When It Comes to What Employers Are
Looking For, I Don’t Think I’m It for a Lot of Them’: Class and Capitals In, and After, Higher
Education.” Studies in Higher Education. doi:10.1080/03075079.2019.1570492.

Mestan, K., and A. Harvey. 2014. “The Higher Education Continuum: Access, Achievement and
Outcomes Among Students from Non–English Speaking Backgrounds.” Higher Education
Review 46 (2): 61–80.

Montouri, A. 2005. “Literature Review as Creative Inquiry: Reframing Scholarship as a Creative
Process.” Journal of Transformative Education 3 (4): 374–393.

Nunn, C., S. Gifford, C. McMichael, and I. Correa-Velez. 2017. “Navigating Precarious Terrains:
Reconceptualizing Refugee-Youth Settlement.”Refuge: Canada’s Journal on Refugees 33 (2): 45–55.

O’Donovan, T., and M. Sheikh. 2014. “Welfare Reforms and the Refugee Resettlement Strategy: An
Opportunity to Achieve Meaningful Employment Outcomes for New Zealanders from Refugee
Backgrounds?” Kōtuitui: New Zealand Journal of Social Sciences Online 9 (2): 82–88. doi:10.1080/
1177083X.2014.944193.

Perry, K. H., and A. Mallozzi. 2017. “‘We Have Education, I Can Say That’: Worldview and Access
to Education for Adult Refugees.” International Journal of Applied Linguistics 27 (2): 491–513.

Pitman, T., L. Roberts, D. Bennett, and S. Richardson. 2019. “An Australian Study of Graduate
Outcomes for Disadvantaged Students.” Journal of Further and Higher Education 43 (1): 45–
57. doi:10.1080/0309877X.2017.1349895.

Pittaway, E., C. Muli, and S. Shteir. 2009. “‘I Have a Voice-Hear Me!’ Findings of an Australian
Study Examining the Resettlement and Integration Experience of Refugees and Migrants from
the Horn of Africa in Australia.” Refuge: Canada’s Journal on Refugees 26 (2): 133–146.

RCOA (Refugee Council of Australia). 2018a. “Recent Changes in Australian Refugee Policy”.
Accessed October 29, 2018. https://www.refugeecouncil.org.au/publications/recent-changes-
australian-refugee-policy/.

RCOA (Refugee Council of Australia). 2018b. “Changes to Support Services for People Seeking
Asylum (SRSS): What Does It Mean for Me?” Accessed October 29, 2018. https://www.
refugeecouncil.org.au/getting-help/information-guidance/changes-to-srss/.

Richardson, S., D. Bennett, and L. Roberts. 2016. Investigating the Relationship Between Equity and
Graduate Outcomes in Australia. Perth, WA: National Centre for Student Equity in Higher
Education (NCSEHE).

Rowntree, M., C. Zufferey, and S. King. 2015. “‘I Don’t Just Want to Do It for Myself’: Diverse
Perspectives on Being Successful at University by Social Work Students Who Speak English as
an Additional Language.” Social Work Education 35 (4): 387–401.

Sampson, R. 2015. “Caring, Contributing, Capacity Building: Navigating Contradictory Narratives
of Refugee Settlement in Australia.” Journal of Refugee Studies 29 (1): 99–116.

Schech, S. 2014. “Silent Bargain or Rural Cosmopolitanism? Refugee Settlement in Regional
Australia.” Journal of Ethnic and Migration Studies 40 (4): 601–618.

Smart, D., J. De Maio, P. Rioseco, and B. Edwards. 2017. English Skills, Engagement in Education
and Entrance Into Employment of Recently Arrived Humanitarian Migrants, Research
Summary 2017. Australian Institute of Family Studies.

Stevenson, J., and S. Baker. 2018. Refugees in Higher Education: Debate, Discourse and Practice.
Sheffield: Emerald Publishing Group.

Strang, A., and A. Ager. 2010. “Refugee Integration: Emerging Trends and Remaining Agendas.”
Journal of Refugee Studies 23 (4): 589–607.

Suri, H., and D. Clarke. 2009. “Advancements in Research Synthesis Methods: From a
Methodologically Inclusive Perspective.” Review of Educational Research 79 (1): 395–430.

UNHCR. 2017a. “Global Trends: Forced Displacement in 2017”. Accessed October 29, 2018. http://
www.unhcr.org/5b27be547.pdf.

14 S. BAKER ET AL.

https://doi.org/10.1080/03075079.2019.1570492
https://doi.org/10.1080/1177083X.2014.944193
https://doi.org/10.1080/1177083X.2014.944193
https://doi.org/10.1080/0309877X.2017.1349895
https://www.refugeecouncil.org.au/publications/recent-changes-australian-refugee-policy/
https://www.refugeecouncil.org.au/publications/recent-changes-australian-refugee-policy/
https://www.refugeecouncil.org.au/getting-help/information-guidance/changes-to-srss/
https://www.refugeecouncil.org.au/getting-help/information-guidance/changes-to-srss/
http://www.unhcr.org/5b27be547.pdf
http://www.unhcr.org/5b27be547.pdf


UNHCR. 2017b. “Left Behind: Refugee Education in Crisis”. Accessed August 26, 2019. http://www.
unhcr.org/en-au/events/conferences/59c4bd3b7/behind-refugee-education-crisis.html?query=
left%20behind.

Walker, I., F. Tilbury, S. Volet, C. Tungaraza, and B. Hastie. 2005. Pathways to Apprenticeships and
Traineeships for People from Culturally and Linguistically Diverse Backgrounds. Perth, WA:
Murdoch University/Australian Academy of Race Relations.

Watkins, M., G. L. Lean, and G. Noble. 2016. “Multicultural Education: The State of Play from an
Australian Perspective.” Race Ethnicity and Education 19 (1): 46–66. doi:10.1080/13613324.2015.
1013929.

White, J. 2017. “The Banality of Exclusion in Australian Universities.” International Journal of
Inclusive Education 21 (11): 1142–1155.

World Vision. 2018. “Forced to Flee: Top Countries Refugees are Coming From”. Accessed March
15, 2019. https://www.worldvision.org/refugees-news-stories/forced-to-flee-top-countries-refugees-
coming-from.

STUDIES IN CONTINUING EDUCATION 15

http://www.unhcr.org/en-au/events/conferences/59c4bd3b7/behind-refugee-education-crisis.html?query=left%20behind
http://www.unhcr.org/en-au/events/conferences/59c4bd3b7/behind-refugee-education-crisis.html?query=left%20behind
http://www.unhcr.org/en-au/events/conferences/59c4bd3b7/behind-refugee-education-crisis.html?query=left%20behind
https://doi.org/10.1080/13613324.2015.1013929
https://doi.org/10.1080/13613324.2015.1013929
https://www.worldvision.org/refugees-news-stories/forced-to-flee-top-countries-refugees-coming-from
https://www.worldvision.org/refugees-news-stories/forced-to-flee-top-countries-refugees-coming-from

	Abstract
	Introduction
	Australia’s migration programme and access to education: the policy context
	A contextual overview for this study: current issues for CALD migrants and refugees transitioning out from higher education
	Methodology
	An interpretive review of CALD migrants and refugees’ experience of education and employment

	Findings
	What do we know about access to and participation in tertiary education in Australia for CALD migrants and refugees?
	What do we know about CALD migrants and refugees’ transitions out of higher education/ transitions into employment?
	What do we know about CALD migrants and refugees’ transitions into employment in Australia?

	Discussion
	Conclusion
	Notes
	Disclosure statement
	ORCID
	References


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles false
  /AutoRotatePages /PageByPage
  /Binding /Left
  /CalGrayProfile ()
  /CalRGBProfile (Adobe RGB \0501998\051)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.1000
  /ColorConversionStrategy /sRGB
  /DoThumbnails true
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 524288
  /LockDistillerParams true
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments false
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo false
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings false
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Remove
  /UCRandBGInfo /Remove
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 150
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages false
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.90
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /ColorImageDict <<
    /QFactor 0.40
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 150
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages false
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.90
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /GrayImageDict <<
    /QFactor 0.40
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Average
  /MonoImageResolution 300
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects true
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /ENU ()
  >>
>> setdistillerparams
<<
  /HWResolution [600 600]
  /PageSize [595.245 841.846]
>> setpagedevice


